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ABSTRACT

INCREASING THIRD GRADE STUDENT SUCCESS BY THE IMPLEMENTATION
OF EFFECTIVE WRITING PROGRAMS

by

Jill Evone Mansfield
May2002

To increase student success in writing, different writing curriculums were
explored. The purpose was to find a writing curriculum that will benefit students and
increase test scores to meet district requirements. Three writing curriculums were
researched, Interactive Writing, Writer's Workshop, and Conferencing. Lesson plans
were developed for all three areas to implement in a classroom setting.
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Chapter 1
Introduction
Most children enter third grade with minimal writing skills. Stndents understand
basic sentence structure, but feel that writing a paragraph is a daunting task. Many
stndents do not realize that writing is a process, which contains a series of steps before
completion (Kemper et al., 1996). Part of my job, as a teacher, is to expand this core
knowledge of writing. It is the district's goal to teach students the writing standards so
they can achieve mastery. With this purpose in mind, my district has adopted the ThreeTrait Writing Program, which is an assessment tool used to evaluate student proficiency
in writing.
District guidelines for increasing standards and state tests have demanded that
teachers raise expectations. Children need to be fluent writers at earlier ages (Federal
Way District Standards, 1997). Although we currently have an assessment tool, the
Three-Trait Writing Program, our school does not have a specific curriculum to address
the writing needs of students. As a result, my project will answer the question, "How can
I, a classroom teacher, increase students' writing ability?"

Purpose of Project
The purpose of this project is to get stndents to adequately incorporate into their
writing three components: content, style and conventions. Many stndents lack the
information and skills necessary to produce quality paragraphs. Without the proper
implementation of these three components, content, style and conventions, students will
struggle on two major forms of writing assessment that my school administers.
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The first assessment is the district's Three-Trait Writing Test. As part of our
district's promotion policy, students must receive a passing score on the writing test in all
three areas: content, style and conventions. If students do not learn these skills, they will
not be able to advance to fourth grade. The second assessment tool is the fourth grade
state W ASL (Washington Assessment of Student Learning) test. Students' writing on the

......•.....

WASL test is scored in a format similar to the Three-Trait Writing Program, so the
foundation they build in third grade will support them on future tests. In addition, our
state EALR's (Essential Academic Learning Requirements) indicate that in order to write
clearly and effectively each student will: organize thoughts with a clear beginning,
middle, and end; use transitional sentences; use voice; each has word choice; and
develops sentence fluency for appropriate style, as well as apply correct spelling,
grammar punctuation and capitalization (Federal Way District Standards, 1997). With all
of these expectations, it is necessary to establish useful lesson plans that will help
students become successful in daily writing activities so they are confident and
comfortable on these major writing components.
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Definition of Terms
Three-Trait Writing Program- A numerical evaluation program that divides student
writing into three main areas: Content, Style, and Conventions. Students are scored in
each area on a four point scale: 4=exceeds standards, 3=competence, meets standard,
2=does not meet standard, 1=no progress or achievement (Federal Way District
Standards, 1997).
Mini-Lesson- A short lesson with a specific strategy taught to a whole or small group.
The focus of the lesson is to address a specific skill or teach a concept (Calkins, 1994).
Writing Conference- An individual opportunity for students to meet with the teacher
and discuss the writing progress, student strengths, and area of need (Calkins, 1994).
Peer Edit- A conference between two students in which writing is read for editing and
revision purposes (Calkins, 1994).
Web or List- The first step of a four-part writing process. Students use this step to gather
and organize ideas without writing complete sentences (Federal Way District Standards,
1997).
Brainstorm- A small or whole group activity intended to help students create ideas for
their writing task (Federal Way District Standards, 1997).
Role-Playing- A person assumes a role or character and acts in out viewing the world
through that character's perspective (Hoskisson, Tompkins, 1995).
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Chapter 2
Review of Literature
Introduction
Students use writing as a tool to share their thoughts. Through writing,
students are able to develop cognitively as well as enhance their comm11nication
skills. This notion is supported by research. Seven reasons are given as to why
students should engage in writing: "1) to entertain, 2) to foster aitistic expression,
3) to explore the functions and values of writing, 4) to stimulate imagination, 5) to
clarify thinking, 6) to search for identity, and 7) to learn to read and write"
(http://www.ed.gov). Kemper (et al., 1996) discusses how writing is an unique
process in that those who tend to be more natural writers spend less time writing,
whereas inexperienced writers have to put forth much more energy and effort
(Kemper et al., 1996). Donald Graves (1978), states that writing helps children to
develop, " .. .initiative ... [and] ... courage ... Writing, more than any other subject
can be the means to personal break though in learning" (p.7). Many students
struggle with writing because they do not realize that writing is a process, which
contains a series of steps before completion. When teaching the writing process,
it is essential that you provide a good model so students are aware of their
expectations. It is beneficial for children to see the writing process in action in
order to be successful. This is where interactive writing can be effective (Kemper
et al., 1996).
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Interactive Writing
Interactive Writing is a key component in assisting students with the development
of writing (Mam1ing, 1997). "It is an element of a balanced language program that also
includes reading aloud, shared reading, guided reading, model writing, and independent
reading and writing" (www.nhusd.kl2.ca.us). This process was developed so teachers
and students could work collaboratively on writing. "Interactive Writing is intended to be
a collaborative group writing experience which should produce an authentic writing
product" (http://www.coe.ohio-state.edu). Used cohesively with literature, Interactive
Writing helps students to reconstruct stories using their own language. Teachers guide
this process by reading stories to children repetitively so they gain a solid understanding
of the book. Using a story map, students are led into a discussion about the book and
characters. Then as a class, they rewrite the story or create new ones in their own words.
The key to this successful process is the balance created between teacher instruction and
student exploration. Teachers are the students' guides into the writing process. Once
confidence is gained, children begin to lead the writing process by vocalizing the steps
they need to retell a story. Eventually, students will create ideas independently while the
teacher's focus moves to the mechanics of writing (Button, Furgerson, Johnson, 1996).
Research conducted by Ohio State University, where this method of writing was
originally developed, evaluated the effectiveness and value of interactive writing. Ohio
State University determined that by using interactive writing, students will learn the
writing process and, more specifically, how words are manipulated to form sentences and
paragraphs. Further, students will develop strategies to assist themselves with future
assignments. Using interactive writing also helps children to learn that writing is a
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planned process. Providing an environment where students can interact and brainstorm
ideas will build writing confidence (http://www.coe.ohio-state.edu). When students
vocalize their problems, other children are able to assist by giving suggestions or asking
thoughtful questions about the material (Heller, 1995).
Students enjoy interactive writing because everyone is involved with the writing
process. "The writing is the ownership of the class, not only the teacher"
(http://www.coe.ohio-state.edu). Since class input is necessary when developing writing,
students feel that their input is being recognized and valued. This type of writing
program is also different from any other because students are 'sharing the pen'.
Meaning, when the class is done developing ideas, students are selected by the teacher to
take the ideas and write them into sentences (http://www.coe.ohio-state.edu).
The process of interactive writing also benefits teachers by allowing them to be
directly involved in their students' work. Teachers can directly teach the basic skills of
writing or assist children in their own problem solving. They can use the daily
interactions to pinpoint areas of student strengths and weaknesses. Another option in
utilizing the effectiveness of interactive writing can be by introducing different types of
writing such as letters or summaries. Teachers can also use student created materials for
assessment purposes or for parent communication. This will help bridge the gap between
school and home because parents can see what students are working on and route their
child's progress (Button, Furgerson, Johnson, 1996).
Interactive Writing can also be implemented into the classroom on an individual
level using dialogue journals. Dialogue journals are a communication tool used between
a teacher and student. It enables students to interact with their teachers in a continuous,
nontraditional format incorporating literacy and writing. Typically students are not
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assessed in this area, but through weekly interactions, teachers gain an understanding of
student writing skills. For students who have lower writing skills, they can use pictures
to help illustrate and develop ideas. Since the conversations are more private, students do
not have to feel self-conscious of their skills and can communicate more freely (Peyton,
2000).
Dialogue journals provide a unique opportunity for teachers to get to know their
students on a personal level. The topic of dialogue journals can vary between each
student. On-going conversations, questions, or general comments about the day, are all
possibilities with dialogue journals. When responding to students, it is important for
teachers to let their students know that their voice has been heard. Remember to keep the
comments personalized and regard the student's interest (Peyton, 2000).
There are other advantages to using dialogue journals such as increasing personal
student-teacher interactions. In addition, all students are writing at their ability level and
can work on advancing and elaborating their journal work by using teacher feedback as a
guide. Through journaling, student's work on developing meaning into their writing
while increasing their conversational skills. Other benefits supported by research are
students' reflection and exposure to different avenues of writing. Better classroom
behavior may also be an unforeseen benefit to dialogue journals because, through
journaling, students are learning to communicate which can help them to manage their
own actions. Dialogue Journals can also be an effective and personal way to reach
students with discipline problems (Peyton, 2000).
In order to allow this system to work effectively, teachers must follow these
guidelines when implementing interactive writing. Make the interactive writing
atmosphere one where equal power is administered. The teacher should not be the
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authoritative figure, but an equal contributor to the class. "Children who feel that
interactive writing is just another teacher-generated exercise will not write with passion
and conviction" (Hall, 2000). Teachers should also remember not to critique students but
accept all ideas as possibilities. Another reminder when integrating interactive writing is
not using a question type format to begin an activity. By beginning the lesson with a
question, the teachers have automatically declared themselves the one in charge. Instead,
have students indicate where and how the activity should develop (Hall, 2000).
One drawback to dialogue journaling is the amount of time teachers are required
to spend responding to students' journals. Although it is time consuming, the outcome is
positive. Teachers can gain a tremendous insight into their students writing development.
Writing time in the classroom, however, can be designed on a rotating basis so teachers
only need to read a few journals each day (Peyton, 2000). Therefore, the benefits of
dialogue journaling out weigh the drawbacks.

Writer's Workshop
Writer's Workshop is a method that can be implemented into the classroom to
teach the foundations of writing. According to Lucy Calkins (1994 ), teaching writing
through a process is more effective then a traditional, skills-based program. Students are
more successful when they think as they write rather than focusing on the end product.
The workshop technique is effective because it is predictable and the writing workshop
itself has a simple structure (Calkins, 1994). Workshops can be organized by different
writing types such as, letter writing, narratives, or be divided by different gemes of
writing such as poetry or folk tales. There are five components of the Writer's Workshop
and teachers can arrange these components in any way that is comfortable. Mini-lessons
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are the first major component and are usually directed by the teacher. Work Time is
another area of the workshop. At this time, students are working on assignments and
projects. Another element is Peer Conferring or Response Groups. These groups meet
often throughout the week for twenty-minute sessions and discuss their daily goals. The
fourth component is Share Sessions. Here, students share their progress with the whole
class. Share Sessions are also a time for the teacher to confer with individual students.
These small student-teacher conferences are beneficial in a modeling scenario because all
students are listening to the teacher and gaining insight to effective conferencing
procedures. Students are learning the process of conferencing by watching the teacher
model with an individual student. The final component of the Writer's Workshop is
Publication Celebration. At the end of a writing unit, students can edit and publish their
final copy. It is a celebration because students are being recognized for their
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achievement. To make the event special, parents can be invited in to look at their child's
work or students can volunteer by reading their work to the class (Calkins, 1994).
The desire to change the traditional writing process to the Writer's Workshop,
began in 1971, when students were researched on how they wrote. She and other
colleagues discovered that writing involves a series of problem solving steps and students
should be taught strategies to successfully master the writing process (Solley, 2000).
Calkins (1994) claims by using the Writer's Workshop, children take the initiative in
writing and become a community of writers. Janine Carr (1999) further states that," [the
writer'sJ workshop [is a timeJ to instruct and mentor children as writers, model what
good writers do, demonstrate how writers solve problems, monitor progress and
influence developing attitudes about writing" (p.194-195). In this type of program,
students will also become motivated and take ownership in their work (Solley, 2000).

10

A reason that the Writer's Workshop is successful is that it focuses on content
rather then mechanics. When the workshop is properly implemented, students learn the
craft of writing. Instead of stressing the imp01iance of paragraphs that have proper
punctuation and correct spelling, students work on the expressing themselves with tone
and voice (Carr, 1999).
The role of teachers is to monitor students and help them to develop their style of
writing though modeling. During workshop time, teachers can demonstrate how to
problem solve or they can teach a new strategy through mini-lessons (Carr, 1999).
Mini-lessons are a teacher-instructed time used to target specific areas of writing
in which students may need assistance. "A mini-lesson is also an opportunity [for
teachers] to share personal knowledge about writing" (Lunsford, 1997, p. 42). Calkins,
(1994) also notes that, "the mini-lesson is our forum for making a suggestion to the whole
class- raising a concern, exploring an issue, modeling a technique, reinforcing a strategy"
(p.193 ). It is the opportunity for the teacher to focus on an area of work that, through
their writing, you have seen students struggle on. Besides teaching a strategy, minilessons can also be purely writing based. This type of mini-lesson would engage students
in writing questions such as why or how they write or have students also focus on
management problems within the design of the Writer's Workshop. Another example of
a writing based mini-lesson would be to have students explore their writing presentation.
Ask students to look at the format of their writing such as practicing writing between the
margins of the paper. Another purpose of mini-lessons is to establish a forum for
teachers to ask students for input on an activity or having them reflect on something they
have accomplished (Calkins, 1994).
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To structure mini-lessons effectively, teachers should keep in mind the following
recommendations. Since students will be moving to different areas of the room for
activities, it is important to have smooth flowing transitional periods.
Some examples are to gather students together as a class, in one area of the room, so the
teacher could give instructions before students set about their day in the workshop.
Things to consider before structuring their workshops are: what materials will students
need? How will students organize their materials? If the class creates posters of their
writing strategies, where will they be placed? Will days be specified, such as Monday
will be student-led conference day, or will the routine be decided upon each day? These
questions are essential for teachers to consider when implementing the writing workshop
into their classroom. It will help increase student success when procedures have been
predetermined (Calkins, 1994).
A unique study was conducted to demonstrate the effectiveness of the Writer's
Workshop. This study, conducted by Lucy Calkins with assistance from Donald Graves,
followed the daily writing growth of a third grade class. Calkins compared two third
grade classes in their writing development. Both teachers had similar traditional teaching
styles. During a two-year period, Calkins assisted one class on the implementation of the
Writer's Workshop. After two years, the classes' writing growth and knowledge would
be compared (Calkins, 1983).
At the beginning of the project, writing simply involved children doing a writing
assignment then the teacher would correct and grade their work. The lessons are teacherdirected and skills were taught through worksheets. As a result, children would write
without ever going back to revise their work. Students counted sentences rather than
explore the content of the assignment. This made student work mechanical and
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unimaginative. With the assistance of Calkins, the classroom teacher changed the
structure of her classroom. Writing was not a restricted amount of time but a process,
which involved days of writing. Students had the misconception that when they write
their first draft it should be their one and only copy, their final. So the teacher began
showing the students strategies to help them revise their work, not just the conventions of
writing but also the content. Through mini-lessons, she explained that first drafts can and
should be rewritten because writing is a process that requires many steps. The teacher
also showed students that creating a rough draft is necessary to enhance their final
product. It is normal for rough drafts to be unorganized and contain mistakes because the
paper has not been perfected. For example, instead of creating only one opening
sentence, write three or four then select a favorite (Calkins, 1983).
Calkins' study also identified the benefits of student interaction. By providing
time for students to work with each other, they will become more reflective writers.
Having an audience to write for will further increases motivation. With help from peer
and teacher discussion, students begin to internalize the writing process. The focus will
become content and depth because, through interactions, students are engaged in
analyzing and rethinking their sentences. Using reflective questioning, students realize
that it is often necessary to rewrite sentences to make your story more understandable and
interesting to their audience. Students learn to grasp this concept through frequent
discussions with their teacher and peers (Calkins, 1983).
Over a period of many years, Calkins was able to show the dramatic
growth of the student writers. For example, in third grade, students thought
the revision process was a time to only fix mistakes but by fourth grade, they looked
at revising as an opportunity to experiment. The amount of writing students
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produced also increased. Students began to expand current sentences by adding more
detail. Many drafts of paragraphs were being created to demonstrate reflective
thinking that students had eventually incorporated into their work (Calkins, 1983).
Overall the study showed that the students who used Writer's Workshop became
more reflective and thorough writers than those who were taught how to write through
direct instrnction. By implementing the workshop, students were also able to problem
solve and correctly use punctuation more effectively than the other class. Motivation for
writing increased and their final work displayed more abstract thinking. Students also
gained a new perspective on writing. They did not view it as a task or assignment, most
kids thought of it as an opportunity to explore and use self-expression (Calkins, 1983).
Calkins further claims that the key to the success of this workshop is balance.
Time was structured so students had the opportunity to work independently before a
group mini-lesson was taught. Afterwards, students worked on their individual projects.
Depending on the day, the schedule changed to allow for periods of teacher- led projects
and peer collaboration. Teacher-led projects were a time which focused primarily on
expanding student knowledge. The overall goal was flexibility; the daily writing
schedule did not have to be consistent as long as student learning was achieved (Calkins,
1983).

Conferencing
Another element used to teach the writing process is conferencing. Conferencing
gives students the opportunity to evaluate their own work and become critical thinkers. It
can be implemented in two separate but equally important ways, peer and teacher
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conferencing. Calkins (1986) supports this statement by stating, "writing is a process of
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engaging in dialogue with one's emerging draft." She further claims that conferencing is
the most important part of the writing workshop. However, conferencing can also be a
challenging task for teachers to learn and develop (Calkins, 1986).
There are three different phases of conferencing: research, decide and teach.
Research is the opportunity the teacher has to learn about their students and try to
determine their thinking process. Questions from the teacher during conferencing should
not directly relate to the topic but more of the process. For example, ask students how
their writing is going or what their plans are for the piece. The decision portion of
conferences is when you discuss each students' process of writing. Ask them how they
felt about parts of their work and try to get students engaged in reflective questioning.
Have them pretend to be the audience and reflect about questions they may have for the
writer. The final piece, teaching, ties into the decision component. Through role-playing
and reflective questioning, you are teaching the students to become involved in their own
writing. The main goal is for students to learn how to self evaluate their work. The
teacher fosters this learning by guiding them into the process (Calkins, 1994).
Peer conferencing is an important component of the writing program. Many
studies have been conducted concerning the effects of peer conferencing. Since writing
in the classroom has transformed from "written products to writing as a process"
(Herrmann, 1989 pg. 1) more emphasis is being placed on group discussions. Herrmann
(1989) further indicates that peer discussions benefit students because they are able to
gain input from others. Not only are peers helpful in the revision process but they may
also offer a different perspective. Students who struggle with writing fluency, benefit
from conferencing with peers because they can provide suggestions to one another
(Herrmann, 1989).
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Author Hilary Holbrook (1984) reflects on a series of writing studies and
confirmed that the most successful writing programs had peer and teacher conferencing
as a major component. A benefactor of making conferencing successful is
implementation. "Teachers using this method help student by initiating brief individual
conferences during the process of writing, rather than by assigning topics in advance of
writing and making extensive corrections after the writing is finished" (Graves, 1978, p.
19). Allowing children to share their writing with actual audiences will increase student
accuracy. Another important factor was having teachers interact with students
individually about their work. Giving classmates opportunities to converse about their
writing projects with each other also proved to be successful (Holbrook, 1984).
Teacher and peer conferencing have benefits beyond those mentioned above. For
one, it can be an effective tool to assist students whose second language is English. It has
been stated that, "Cultural conflict can play a role in limiting the writing achievement of
nonstandard dialect speakers" (Hornick, 1986, p.1 ). Since students who have English as
a second language (ESL) are at a disadvantage, Hornick (1986), recommends some
helpful techniques. One example was to give students a chance to write for an audience
such as peers. Students will be able to gain feedback as well as listen and learn from
their classmates. Another strategy for ESL students is exposure to the process of
writing. Techniques like the Writer's Workshop, which involves conferencing, were
listed as preferred choices (Hornick, 1986).
Implementing conferencing into the writing process is also advantageous to
teachers. Through conferencing, teachers will learn to listen more carefully to their
students and ask questions that are specifically related to student work. Teachers will
then gain a solid, individualized relationship with students, which, in turn, will increase
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student success. Conferencing and building a rapport with students makes writing
assignments more meaningful and student motivation will amplify. When motivation is
increased, students will invest qnality time into their work while striving for accuracy.
The outcome is that teachers will have less 'busy' work to grade, and the papers they do
receive will be a true reflection of each student's talent (Graves, 1990).
Conferencing with students is an effective tool when used properly. Carr (1999)
uses conferencing for a multitude of activities such as assisting students to:
Plan their writing, work through their writing if it doesn't make
sense, give a direction to their writing it they're 'stuck', compose
words and sentences if it's difficult for them, edit their writing,
publish their writing by typing at the computer if it's quickotherwise I do this after school, by listening (p. 202-203).
Carr (1999) also teaches and reminds students of ways to work independently and
collaborate with peers. Mini-lessons are constructed to teach a concept that many
students may be struggling with.
Sara Lundsteen (1976) is another supporter of conferencing. She was quoted as
saying, "teacher-student relationships that inherent in such a [writing] session seem to
build morale, to strengthen motivation, and to build a favorable self-concept" (p. 39). A
study in 1970 was conducted to compare the differences between conferencing used for
revision purposes versus self-revision. The study confirmed that students who were able
to talk through their work and communicate their ideas were more successful in
producing final papers with fewer mistakes. More specifically, students who
communicated their ideas and read their work orally, developed more adequate revision
skills and, moreover, experienced periods of self-realization (Lundsteen, 1976).
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Statistics from the Nation's Report Card support the task of student revision. They stated
that:
Writing more then one draft of a paper was positively associated with
student writing achievement at grades 8 and 12. Students at both grades
who were always asked to write more than one draft of a paper had
higher average scale scores then did their peers who were sometimes or
never asked to do so. The report added, at grade 4, there was no
relationship between student reports of writing more than one draft and
student performance (http://www.nces.ed.gov).
Even though revising was not significant to fourth graders, the researcher feels that
exposing them to the revision process will only help prepare them for future
requirements.
Since revision is a difficult component of writing, teachers can play a critical role
in helping students to develop their skills. With teacher instruction, students will learn
that revision "is the heart of the writing process" (Lehr, 1995, p. l ). Rather then simply
rewriting their work, teachers can demonstrate and instruct students how to further
develop and perfect their work. As quoted from Fran Lehr, (1995) "merely requiring
students to revise or just to spend more time revising will not necessarily produce
improved writing. Direct teacher intervention, however, seems to produce positive
results" (p.1 ).
Authors Joyce Carroll and Edward Wilson (1993) support using conferencing as a
tool to teach the writing process. They stress that the first importance of conferencing is
teacher training. Educating teachers will enable them to efficiently use the conference
format. Teachers need to be aware of non-verbal cues such as gestures or posture to be
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able to fully assist students. Classroom set-up also plays a significant role in
conferencing. Carroll and Wilson suggest designating areas of the room for conferencing
and independent writing (1993).
When introducing writing conferences to students, teachers should first conduct a
mini-lesson to explain its value. Teachers need to explain the purpose of conferences and
why it will help them. Emphasize that to make conferences worthwhile, students will be
required to analyze their work, voice their ideas, and develop questions. Mock
conferences should be demonstrated so students grasp an idea of the process. By
modeling the activity, students will feel more comfortable working on an individual basis
with their teacher. Role-playing is another way to introduce this new experience to
children. To supplement the conference strategy, have students brainstorm questions that
would be appropriate to ask during a conference. This should help alleviate any pressure
students may feel going into a conference (Carroll & Wilson, 1993).
Based on teacher preference, there are four types of teacher-led conferences that
can be incorporated into the writing program. Individual Conferencing is the traditional
one-on-one situation, which involves one student and the teacher. To begin conferencing
while maintaining structure, teachers can provide a sign up sheet for students. Then as
students finish their conference, they can quietly let the next person who signed up know
the teacher is ready to see them. During this time, students update the teacher on their
progress and ask any question pertaining to the assignment. This type of conference is
personal and effective for students but is also time consuming. The Writing Conference
on Wheels is the second type of conferencing. Its format is based on teacher mobility.
The teacher moves to students for conferencing. This technique gives the teacher the
flexibility to move around the room and speaks to students as needed. The benefit of The
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Writing Conference on Wheels is that students who require assistance can receive help
sooner rather than those who would have to sign up on a list and wait their turn. SmallGroup Conferences is the third type of conferencing. In this scenario, the teacher can
meet with a small group of people who may have similar needs or concerns. With Small
Group Conferencing, students can come and go as they please. If they feel that their
question has been answered, then students can return to their seat. Although many
students have the opportunity to confer with the teacher, the downfall is that the
conference is not personalized. The last type of conferencing is Large-Group
Conferences. In this set-up, an entire class or large group meets to discuss one person's
paper. Collaboratively, students respond and offer suggestions to improve the quality of
the student's work. Although students are learning new skills at this time, Large-Group
Conferences can consume a lot of class time to get through every student. Some students,
who do not feel confident in their writing abilities, may feel threatened by a large group
of evaluators (Carroll & Wilson, 1993).
In conclusion, Interactive Writing, Writer's Workshop, and Conferencing have
been proven to promote student success in writing. Since the programs are each unique
in their own design, teachers can utilize them to meet the needs of all students.
Depending on teacher preference and student learning styles, these methods can be
accommodated for all levels ofleamers. This practical knowledge will benefit students
by preparing them for district and state tests. By implementing any of these programs
into the classroom, students will learn the writing skills necessary to become effective,
life-long writers.
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Chapter3
Procedure
Introduction
My desire to develop a writing handbook became apparent when my students
were inconsistent in applying core skills into their writing. I noticed, through their class
work, that students needed to be taught the foundations of writing and incorporate them
into their daily language in order to be successful. My district does not have a program
designed to teach students these concepts of writing, it is just expected. The district does,
however, have an assessment tool that holds students accountable for these skills. The
assessment is called the Three-Trait Writing Program, which they are expected to pass by
the end of third grade. With these expectations in mind, I wanted to develop a writing
curriculum that teachers could utilize.
I spend a lot of time gathering and creating writing lesson plans. When I turned
to colleagues for collaboration, I found that they were also in need of supplemental
writing materials. This is when I decided to research the writing process. To make sure
that my students were going to meet the needs of future requirements, I thought it was
essential to get feedback from the fourth grade teachers. In this discussion, I learned that
students must also understand the concepts of writing to pass the state W ASL.
To create this handbook, I began to investigate different avenues of the writing
process. I started by borrowing books from friends and exploring the Internet. More
specifically, I reviewed literature from ERIC and reviewed professional teaching articles.
Once reviewed, I began to organize my information to the areas of: Interactive Writing,
Writer's Workshop, and Conferencing which are in chapter four.
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Chapter 4
Introduction
To assist in the transition process of learning a new writing method, I created
lesson plans for each of the three writing curriculums, Writer's Workshop, Interactive
· · Writing, and Conferencing. These lesson plans oan be adapted to any grade level. They
are simple in content and can be modified to meet the needs of varying abilities.
Assessment can be accomplished through teacher observation and questioning. It may
also be beneficial to collect work samples prior to teaching the writing curriculums. Work
samples would be an excellent tool to document student growth.
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Lesson Plans
Writer's Workshop Lesson #1
Introduction to Workshop
Objective:
To familiarize and introduce the process and procedures associated with the Writer's
Workshop.
Materials:
*writing folder
*Quick-Write (children's dictionary)
*plastic crate with hanging folders
*writing samples that illustrate the workshop's method
Introduction:
Writer's Workshop is designed to be used on a daily basis at one-hour increments.
Procedure:
1. Tell students it is time for Writer's Workshop.
2. Explain that the workshop is a time set aside for students to practice and enhance their
writing skills.
3. Show students their writing folder and explain that this is where all work in progress
must be kept.
4. Point out the storage crate where writing folders will be placed after the day's
workshop.
5. Introduce the five components of the Writer's Workshop, Mini-Lessons, Work Time,
Peer Conferencing/Response Groups, Share Sessions and Publication Celebration.
6. Tell students that we will now begin our first writing time. Encourage students to
freely write on any topic for the next five minutes. Explain that this is an independent
task so no talking.
7. After the five minutes, answer questions and reflect on the previous task.
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Writer's Workshop Lesson #2
Mini-Lesson (Dictionary)
Objective:
To teach writing skills that will assist in developing student writing.
Materials:
* writing materials for students
* Quick-Write (children's dictionary)

Introduction:
The length of a Mini-Lesson ranges from 5-10 minutes. Students will be instructed on
how to utilize a dictionary to spell tmknown words.
Procedures:
1. Begin by asking students to raise their hands if they know how to use a dictionary. Tell
students the significance of using a dictionary when editing their work.
2. Explain the process of using the alphabet along with guidewords to find an unknown
word in the dictionary.
3. Demonstrate how to find a word in the dictionary. Answer any questions following the
demonstration.
4. Put students into pairs and have them try to find a word in the dictionary. If some
groups finish early have them assist those who are struggling.
5. Write down three words on the board and give pairs five minutes to try and find the
words in the dictionary and write down its meaning.
6. After the five-minute time period discuss the results of their task. Reiterate the
importance and ask students to try using the dictionary prior to their Publishing stage of
the Workshop.
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Writer's Workshop Lesson #3
Mini-Lesson Editing
Objective:
To provide guidelines of writing components which need to be met before the Publishing
Stage.
Materials:
*editing checklist (see attached)
*sample of writing
Introduction:
Mini-lessons are five to ten minutes of whole or small group instruction, which can cover
a variety of topics necessary for student growth in the area of writing. Publishing is the
final draft of the students' work. However, students need to be aware ofrequirements
that should be met before publishing can occur.
Procedures:
1. Gather students together and announce that it is time for Writer's Workshop.
2. Explain that today students are going to learn about publishing expectations. Tell
students that publishing means taking the time to make some necessary corrections to
their writing. If available, show the students an example of a previous student's
published work and their process.
3. Reiterate to the students that publishing a story takes a commitment on their part to
become reflective writers and make some necessary changes in their stories.
4. Introduce the Editing Checklist. Go over each step of the checklist and provide
examples. Discussing the checklist over multiple mini-lessons may help alleviate
students from becoming overwhelmed.
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Editing Checklist
Adapted from Lucy Calkins pg. 300
Name

Date- - - - - - - -

Does it make sense?

Yes or No

Does it have my name?

Yes or No

A title?

Yes or No

Periods?

Yes or No

Capitals?

Yes or No

Transition words?

Yes or No

----------

Did I check spelling?

Yes or No

Did I use an opening sentence?

Yes or No

Did I use a closing sentence?

Yes or No

Did I indent?

Yes or No

Two things I did to improve my rough draft is _ _ _ _ _ _ _ _ _ _ _ _ __

Something I did well was _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

One thing I want to get better at is_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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Writer's Workshop Lesson #4
Mini-Lesson (Incorporating detail into writing)
Objective:
To enhance students' writing style through a partner-based activity.
Materials:
*overhead
*example paragraph
*paper
*pencil
Introduction:
Creating a mini-lesson, which focuses on incorporating detail, can help raise student
awareness of the essential writing components.
Procedures:
1. Gather students and announce that it is time for Writer's Workshop.

2. Explain to students that they are going to be proofreading a simple paragraph with a
partner. Their objective is to develop the paragraph further by editing and adding detail.
3. Before showing the example paragraph, brainstorm with the class the writing
components needed to produce a quality paper.
4. Display the example paragraph transparency on the overhead. Give students a few
minutes to look over the paragraph. With their partners, have students take note of
writing errors or ways to enhance the paragraph.
5. Rewrite the paragraph using suggestions giving from the students.
6. Discuss with the class reasons why it is important to proofread their work.
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Writer's Workshop Lesson #5
Mini-Lesson (Publication Celebration)
Objective:
To celebrate student writing efforts and their progress by giving students the opportunity
to share their work.
Materials:
*a large stool or chair
*final work samples
Introduction:
Encouraging students to become conscientious writers can be accomplished by providing
a positive arena for students to share their finished publication. Students will benefit from
sharing their writing success with their classmates as well as receive feedback from their
peers.
Procedure:
1. Gather students and armounce that it is time to begin Writer's Workshop.

2. Review the writing process with the students and state that they have completed one
segment of the Writer's Workshop.
3. Compliment students on their efforts and tell them that they will now have the chance
to share their work with the class. During this time, classmates will be able to ask
questions and compliment the author. (It would be beneficial to model the various types
of questioning techniques).
4. Reiterate to the class the importance of being respectful to the person who is
presenting.
5. Ask for a student volunteer who wishes to share their writing and sit in the Author's
Chair.
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Interactive Writing Lesson #1
Reflection Logs
Objective:
Students will learn how use a journal in a reflective fashion.

Materials:

* a notebook for every student
* access to a white board

Introduction:
Utilizing journals will help students develop their writing skills. They will use a threestep method to internalize the connection between reading and writing. Students will
learn to recreate stories using their own language. As background knowledge, students
should understand the concept of main idea and that all stories have a beginning, middle,
and an end.
Procedures:
1. Pick a short story to read aloud to the class. Before reading, take a picture walk with
the class so students can start to predict what the story will be about.
2. Read the story aloud. Next, ask students to draw a picture that demonstrates the main
idea of the story.
3. Once students have drawn their pictures, start a story map on the board. Using their
pictures as a guide, add phrases to the story map that discusses the main parts of the
book.
4. With the phrases from the story map, ask students to create sentences in their own
words that could be used to retell the story.
5. After students have summarized the story, ask them to reflect in their journals on the
activity. Have students comment on what they learned about summarizing and how
pictures can be used to create sentences.
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Interactive Writing #2
Dialogue Journals
Objective:
To introduce student to the concept and process of Dialogue Journals.
Materials:

* a notebook for every child
* writing utensil
* white board
Introduction:
Dialogue Journals are an effective form of communication between the teacher and
student. Through journaling, students receive positive, personalized feedback. In
addition, they serve as a communication tool for the teacher to use individually with each
student. Through teacher modeling, students will increasingly develop their writing and
conversational skills.
Procedures:
1. Announce to the class that they will be learning about Dialogue Journals. Ask students
to predict what a Dialogue Journal is and write suggestions on the board.

2. Explain to the students that a Dialogue Journal is a way to communicate personally
with the teacher. In this journal, students can ask questions, simply tell about their day, or
discuss anything they feel is important. Tell students that you will collect the journals on
a weekly basis in a rotating system. You will then read their journal entry and respond.
3. With the class, discuss the benefits of a Dialogue Journal. Have students offer
suggestions on topics they could talk about with their teacher.
4. Tell students that the journals will be kept at their desks and time will be provided at
the end of each day to write.
5. Note to teacher: Dialogue Journals can be a time consuming task. To manage the
workload, try only commenting in five journals per night. Another option is to colorcode journals and collect a specific color at the end of each day.
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Interactive Writing #3
Skill Work
Objective:
To expose students to a variety of descriptive words through a student-led activity.
Materials:

* 3 hats or bags to hold slips of paper
* 20 small pieces of paper for each hat each one having a noun written on it
* notebook paper and pens for each group
Introduction:
When writing, students often use repetitious descriptive words. By extending their
vocabulary, student will be able to add more style and creativity into their work.
Procedure:
1. Explain to students that they are going to create silly sentences while working on using
descriptive language.

(

2. Split students into three groups, assigning one person in each group to be the recorder.
3. Tell students that in a hat, there are many pieces of paper which all have nouns written
on them. Students pass the hat around the group. When it's your turn to have the hat, pull
out one piece of paper and read the word aloud. Next you have to create a sentence using
that word with at least three different descriptive words. During this time, the recorder
will document the descriptive words that are being used.
4. When the hat gets passed on, the next person repeats the activity but cannot repeat any
of the descriptive words.
5. The object of the game is to get around the whole group without using any descriptive
words twice.
6. As groups finish, have students reflect on the words they used and make suggestions
for the next time.
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Interactive Writing #4
Independent Journaling
Objective:
To improve comprehension in reading by journaling after silent reading.
Materials:
* silent reading books
* individual journals for each student
* a sample journal
Introduction:
By writing in journals after silent reading time, students will be able to reflect on what
they have read. If students are able to process and comment on what they have read
about, then in turn, they will have a better understanding of their story. Journal entries
can simply be were students write about what they read or can include more complex
ideas such as predicting, and character analysis.
Procedure:
1. Inform students that they will be writing in a journal after silent reading to help them
improve their reading comprehension.
2. Ask students to infer on why their comprehension may improve through journaling.
3. Pass out journals for each student. Then show students your sample journal and explain
how you would like students to utilize their own journal.
4. Tell students that everyday after silent reading you will expect them to write in their
journal for five minutes. Further explain that journals will be collected and graded on a
weekly basis.
5. Answer any questions students may have.

32

Interactive Writing #5
Summarizing
Objective:
Demonstrate how to summarize a story through a whole group activity.
Materials:
*student journals
*access to white board or overhead
*a short story to read to the students
*numbered sentence strips that have parts of the sh01i story written on them
Introduction:
Surmnarizing is a complex skill that third grade students have difficulty understanding.
By involving students in a kinesthetic activity they learn the skills necessary to
surmnarize.
Procedure:
1. Read students a short story that will be easy for students to surmnarize.
2. Discuss with the class what a summary is and why they should learn the skill.
3. Hand out sentence strips that summarize the story from the beginning, middle and end.
For the students who do not get a sentence strip, give them a marker to be recorders.
4.Ask the students with sentence strips to read aloud their sentence. Afterwards let the
students discuss were each sentence should go: the beginning, middle, or at the end of the
story.
5. Using volunteers, have them help arrange the students into an order that summarizes
the story.
6.0nce students have decided on the correct order, have the recorders write down the
sentence number on the board.
7. Put the sentence strips up on the board. Using the recorders' information, have students
write the ordered sentences into a paragraph in their journals.
8. Discuss the result of the activity.
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Conferencing #1
Introduction to Peer Conferencing
Objective:
To model peer conferencing so students will be able to use the method effectively.
Materials:

*student model
*completed writing assignment
Introduction:
By having students discuss and review each other's assignments it will help students to
become more reflective writers. Sharing ideas can also improve and increase overall
writing productivity.
Procedure:
1. Tell students that today they are going to learn how to conference with each other.

2. Explain that conferencing will enable students to become better writers because they
will be enhancing their topic paper and communication skills by sharing ideas with their
peers.
3. Conduct a mock conference using volunteer students and their assignment.
4. After conferencing, ask students to restate what questions the teacher had asked them
to focus on. Write these questions down so students can refer to them during their own
conference.
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Conferencing #2
Individual Conference to Understand the Writer
Objective:
To use the conferencing technique to learn about individuals as writers.
Materials:
*students' work
*conferencing questions (see attached)
Introduction:
Before using individual conferences to read a student's work, it is first important to
learn about each student as an aspiring writer. Your first conference with a student
should be to learn about their writing process. This should occur before the teacher
reads the final writing product.
Procedure:
1. Call over individual students who have finished their writing assignment.
2. Before looking at the paper, ask the students questions about their writing process.
3. After questioning, have the student read their work to you. At this time, it is
important to be a good listener for the teacher is probably the first person to hear
the story.
4. Upon completion of reading, offer authentic comments to let your student know
you truly have listened to them.
5. Before dismissing the student, ask them what they plan on doing next with their
paper.
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Questions for Individual Conferencing
Adapted from Lucy Calkins (pg 226)
1. Can you tell me about how you wrote this?

2. How's your writing going?

3. What problems have you encountered while writing this?

4. When you read over your own work, how do you feel about it? If you were to lay out
all your finished drafts and sort them into piles of"very best," "good," and "less good"
which pile would your paper be in? Why?

5. If you were going to do more with this piece, what might you do?

6. How long have you been working on this draft?
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Conferencing #3
Small Group Conferences
Objective:
To meet with small groups of writers for a teacher-led discussion to help students
enhance their writing.
Materials:
*conferencing area
*students' writing
Introduction:
Through small group discussions, students will be able to develop their writing by giving
input and listening to the suggestions of their peers.
Procedure:
1. Call a small group of even numbered students with varying writing abilities over to the
conferencing area.
2. Have students brainstorm a list of writing expectations.
3. Using the list of expectations, have students check their work to see if they have
included all of the required writing components.
4. Now have students switch with a neighbor and check for requirements. Give students
the opportunity to share any reco111111endations.
5. Once students have shared and discussed the writing components, talk with the
students about ways to enhance their writing. For example, give students a topic and have
them think of a creative title or opening sentence.
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Conferencing #4
Small Group or Whole Group Pre-Writing Conference
Objective:
To use writing prompts to work the sequencing of a writing paragraph.
Materials:
*writing prompts (create your own or use a book)
*index cards
*conferencing area
Introduction:
Student writing and their confidence will improve when students are able to understand
the process and format of a paragraph. Incorporating writing prompts will enable students
to focus on the writing process because they have already been given a topic to work on.
This lesson could be used as a whole group or small group activity depending on teacher
preference.
Procedure:
1. Call a small group of even numbered students with varying writing abilities over to
the conferencing area.
2. Tell students that today they will be using writing prompts to learn about paragraph
sequencmg.
3. Have index cards prepared in advance that state different parts of a paragraph such as:
title, opening sentence, a middle sentence that has two descriptive words, transition
sentence, closing sentence. Depending on writing ability, add or take away cards to keep
the group challenged.
4. Using the writing prompt as the topic, have students follow the directions of their
index card. Advise students in advance that they will be sharing their idea.
5. When everyone is ready have students read their task on the index card. As a group,
decide which order the cards should be read so that the paragraph will read and flow
smoothly.
6. Once the sequence has been set, let students read their idea and task card in the
determined order.
7. As a group, have students reflect on whether their paragraph was in the correct
sequence.
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Conferencing #5
Evaluation Conference
Objective:
To use the conferencing technique as a method of personalized evaluation.
Materials:
*a writing rubric(see attached)
* students' writing
Introduction:
When a grade is placed on a student's paper then handed back, students have minimal
understanding of why they received the grade. Conferencing individually with students
will give them a better idea of their own strengths and areas of improvement.
Procedure:
1. Call students over individually for a 5-10 min conference.

2. Show students their grade as well as the writing rubric that was used to assess them.
3. Ask students to reflect on their work using the rubric as a guide. Have students
evaluate themselves.
4. After discussing student's strengths and weaknesses, work with the student to set
goals. Have the student pick two things they would like to improve on, then document
the goals to use as a reference for the next conference.
5. Answer any student questions before dismissing them.
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Third Grade
Power . Writing Rubric
Score

A

Includes all basic writing components (see 3 on rubric below).
Elaborate sentence beginnings.
Expands on details by using Power 4s.
Create~ good fluency and consistency.

B

Includes all basic writing components (see 3 on rubric below).
Uses transitions and different sentence beginnings.
Uses different describing words within Power 3s.

C

J\,leets \-Vriting Standards
Includes Power Writing Components in the
appropriate places (see below):
* Power 1 (Opening sentettce about topic)
* Power 2 (Main Idea desctlblttg Power 1)
* Power 3 (3 Detail sentences supporting
Power 2)
* Power 2 (Main Idea describing Power 1)
* Power 3 (3 Detail sentences supporting
Power 2)
* Power 1 (Closing sentence about topic)
Creates nn interesting Title
Includes all necessary mechnnics:
* Indent
* Third grade level words spelled correctly ·
* Correct capitalization and punctuation
* Complete sentences (i.e., noun; verb, & lr1totn1ation)
* Neat, legible hnndwrlting

D

Uses some/most of the writing components (see 3 on rubric
above), but not consistent throughout writing.

F

Rarely using writing components (see 3 on rubric above).
lllegihle handwriting

C

(

Criteria
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Chapter 5
Summary
For my Master's Project, my goal was to select a topic that could enhance my
teaching and be beneficial to my students. I staiied by reflecting on the different subjects
that I teach in third grade and evaluated my own personal strengths and weaknesses as a
teacher. I realized that writing was the subject that I felt least confident in teaching. Not
only did I lack the confidence, but I also felt overwhelmed with district expectations and
students performance. Third grade is a transitional year and students are required to make
extensive growth in writing. When students auive at the beginning of the year most can
only write simple sentences. However, when students leave third grade they are expected
to be able to write paragraphs that contain complex sentences and detail.
With our district expectations, one would assume that our school would have a

(
thorough writing cuuiculum when in fact, we do not. Our district has purchased different
writing books over the years, but none have proved to be a solid method of instruction.
Even though our school does not have a writing curriculum, a district writing assessment
!mown as the Three-Trait Writing Program evaluates students twice a year. Passing this
assessment is one of the criteria for promotion to the next grade. In addition, students
need to be fluent writers so they are prepared for fourth grade and the state W ASL test.
With all of these expectations, I felt it was imperative to find a cuuiculum that
would alleviate the pressure I was enduring as well as assist my struggling writers. My
mission therefore was to increase third grade student success by the implementation of
effective writing programs.
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Once I narrowed my focus and developed my purpose, my next step was to obtain
specific information. I wanted to expand my foundation of knowledge on the three
writing methods I selected, Interactive Writing, Writer's Workshop, and Conferencing.
My current base knowledge was limited, what little I learned was through teacher
discussions, classes, and observations. Interactive Writing was first exposed to me in my
undergraduate classes. One of our textbooks introduced this method of writing but it was
not addressed in classroom discussions. With the help of a co-worker, I tried to
implement a similar format of Writer's Workshop during my second year of teaching.
Although the structure was effective, I did not understand the full process, therefore
follow through on my part was minimal. Conferencing is something I have always
incorporated in my class, but I felt I was not utilizing this technique to its maximum
potential.
To learn more about these three methods of writing, I searched through libraries,
consulted peers, and explored the World Wide Web. My first instinct was to research the
well-known authors such as Lucy Calkins and Donald Graves. By reading their texts, I
became aware of many others who have contributed to the development of writing. After
finding a plethora of texts, I began noting the advantages and disadvantages to each
writing curriculum. Support was gathered through reading the success stories and studies
of those who implemented the various writing formats.
Once I collected material, I began to organize them into my Chapter Two. As my
range of information increased, I shared my work with peers to receive feedback. I often
had to redirect myself to narrow my focus. After I had established a solid paper, I had
Dr. Nourse, a CWU professor, review my work and offer any suggestions or criticisms.
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I found this chapter of my project to be the most challenging. Since I began
\

teaching, I had veered away from writing research-based papers so this type of writing
was unfamiliar. I frequently used a Writer's Reference Guide as assistance when I had
doubts about formatting and citations.
Now that I have established my purpose and found supporting information, my
next step was to think of an effective way to incorporate my newfound knowledge into
the classroom. This is when I decided to create lesson plans. Lesson plans will provide
me with supplemental writing material to boost student writing achievement. I also
thought that lesson plans would give me an opportunity to experiment with the different
writing cuniculums. Lesson plans will also be accessible, making it easier to incorporate
into the classroom. I will already have writing lessons created in advance so I will not
waste valuable time trying to think of ways to assist my students.

C

I have selected my purpose and researched, now it was time to implement these
ideas into lessons that would benefit my particular teaching situation. To develop
lessons, I used ideas presented in texts as well as modified lessons that former teachers
have used. I also created my own lessons, which I thought would be helpful. I knew that
in order to be effective, I had to develop lessons that I could actually use in my
classroom. If I selected lessons that were too complex or time consuming, I knew I would
never implement them with my students. So my lessons needed to be simple and easily
structured so I could adapt the lessons to meet the various needs to my students.
My goal was to prepare many lessons for each writing teclrnique so I could get a
true indication of their effectiveness. Within each type of writing format, I tried to use a
variety of lessons to demonstrate their versatility of each cuniculum.
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The lesson plan format was borrowed from a former CWU student. Each lesson
contains an objective, materials, introduction and procedure. Objective is where I state
the purpose of each lesson. Materials are then listed to help prepare for the lesson. Next is
the introduction. This was stated to give the reader rationale of the lesson. It may also
give the teacher more guidance as to how the lesson should unfold. I did not include a
reflection or assessment section because I felt it those could occur throughout the lesson
by questioning and observation.

Conclusion
In reflection, I felt most limited when creating Interactive Writing lessons.
Interactive Writing is best taught when the teacher and student share equal control, and I

(

struggled with formatting lessons that were not completely teacher dominating. I am
looking forward to implementing this program to see the tremendous growth in my
students' writing.
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